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1 As the chapter progresses, more instances of such applications should become apparent. The 
most notable of these will be instances in which students identify new possibilities for their future 














































































































































































































































































































































































































Appendix	E:	Recruitment	Email	for	Parents/Guardians:	Pilot	Study		Dear	parents	of	eighth	graders,			 My	name	is	Katherine	Willow-Peterson,	and	I	am	studying	music	education	at	Boston	University.	I	am	currently	designing	my	dissertation	study,	which	focuses	on	the	musical	engagement	of	adolescent	males	enrolled	in	a	general	music	class	and	the	impact	it	may	have	on	the	development	of	their	musical	identities.	University	School	is	the	site	of	my	research.	The	desired	outcome	of	this	research	is	to	postulate	ways	in	which	educators	might	construct	classroom	contexts	in	which	impactful	engagement	and	development	of	musical	identity	might	be	facilitated.			 This	spring,	I	will	be	conducting	a	pilot	study	that	will	aid	me	in	refining	one	of	my	data	collection	instruments,	a	short	survey.	I	am	writing	to	request	permission	to	administer	this	survey	to	your	son,	who	is	enrolled	in	the	third	trimester	Soundscape	class.	His	answers	will	remain	completely	confidential,	and	they	will	not	be	used	in	the	large-scale	study.	They	will,	however,	help	me	to	be	sure	I’m	asking	the	right	kinds	of	questions	in	order	to	yield	rich	data.				 The	details	of	the	pilot	study	are	found	in	the	accompanying	form.	Please	read	over	it	and,	if	applicable,	sign	and	return	it	so	that	your	son	can	participate.	You	may	also	respond	to	this	email	with	your	electronic	signature	and	confirmation	of	consent.	Your	son	has	been	given	a	different	form	that	explains	the	study	in	simpler	language	and	asks	if	he	is	interested	in	participating.		 Thank	you	for	your	consideration!			Sincerely,	Katherine	Willow-Peterson	 	
		 230	
Appendix	F:	Survey	Questions:	Pilot	Study		
































































































































Appendix	J:	Recruitment	Script	for	Students			(Script	to	be	delivered	during	last	10	minutes	of	6th,	7th,	and	8th	grade	general	music	classes)			 I’d	like	to	take	some	time	to	talk	to	you	about	something	I’m	doing	that	you	might	be	interested	in	being	part	of.	Just	like	you,	I’m	going	to	school	right	now.	I’m	working	on	a	degree	called	“Doctor	of	Musical	Arts	in	Music	Education,”	which	means	that	I’m	studying	how	people	teach	music	and	learn	about	music.			 Right	now,	I’m	trying	to	learn	more	about	the	role	that	music	plays	in	the	lives	of	middle	school	boys.	To	help	me	learn	about	this	topic,	I’m	conducting	some	research,	and	I’d	like	to	offer	you	the	chance	to	be	part	of	this	research.	I’m	looking	for	some	6th,	7th,	and	8th	grade	boys	that	would	be	willing	to	answer	three	questions	on	Schoology	about	music	in	their	life.	Your	information	would	be	kept	confidential,	which	means	no	one	would	see	your	name	or	your	answers.	This	will	only	take	about	10	minutes	to	do.	For	some	of	you,	that	will	be	it.	For	others,	I	may	ask	you	to	take	it	a	step	further	to	participate	in	a	group	interview	with	other	boys	during	one	extension	block.	Of	those	boys,	I	will	ask	an	even	smaller	group—2	or	3	from	each	grade	level—to	take	part	in	some	individual	interviews,	to	video	record	some	things	in	music	class,	and	to	make	a	portfolio	of	some	of	their	class	work.			I’m	going	to	hand	out	a	paper	that	talks	a	little	bit	more	about	the	study.	If	you’re	interested,	read	through	this	when	you	have	some	free	time,	and	think	about	whether	you’d	like	to	be	part	of	this.	If	you	decide	you	would	like	to	participate,	sign	the	bottom	and	give	it	back	to	me.	If	you	decide	not	to	participate,	that’s	totally	fine;	there’s	no	penalty	for	not	participating.	Your	parents	will	also	receive	some	information	about	the	study	and	will	need	to	sign	a	form	if	they’re	willing	to	let	you	be	part	of	it.		You	can	see	me	at	any	time	with	questions	you	have.	Does	anyone	have	questions	for	me	now?		 		
		 247	
Appendix	K:	Recruitment	Email	for	Parents/Guardians				Dear	parents	of	sixth,	seventh,	and	eighth	graders,			 My	name	is	Katherine	Willow-Peterson,	and	in	addition	to	teaching	music	at	University	School,	I	am	a	doctoral	student	in	music	education	at	Boston	University.	I	am	currently	conducting	my	dissertation	study,	which	focuses	on	the	musical	engagement	of	adolescent	males	enrolled	in	a	general	music	class	and	the	impact	it	may	have	on	the	development	of	their	musical	identities.	University	School	is	the	site	of	my	research.	Through	what	I	learn	from	this	research,	I	hope	to	provide	music	educators	with	information	they	can	use	to	write	meaningful	lesson	plans	and	enhance	the	overall	experience	for	their	students.			 This	fall	and	winter,	I	will	be	collecting	the	data	for	the	study.	I	am	writing	to	request	permission	to	include	your	son	in	the	data	collection,	which	will	occur	in	Soundscape	class.	This	will	include	answering	a	short	survey	and	may	include	engaging	in	an	interview.	Additionally,	students	may	be	asked	to	participate	in	a	focus	group	interview	in	which	they	will	be	asked	about	their	experiences	in	music	class.	Some	students	will	also	be	asked	to	compile	samples	of	classwork	into	a	portfolio	and	to	reflect	on	classwork	through	video	responses.	All	data	collection	will	take	place	during	the	regular	school	day;	no	before-	or	after-school	commitment	is	needed.	Individual	and	focus	group	interviews	will	occur	during	the	breaks	built	into	the	school	day,	specifically	the	mid-morning	break,	the	after-lunch	break,	and	the	extension	block.	Pseudonyms	will	be	used	in	place	of	students’	real	names	in	all	stages	of	data	transcription	and	coding.			 The	details	of	the	study	are	found	in	the	accompanying	form.	If	you	do	not	wish	your	son	to	participate	in	this	study,	please	notify	me	via	email	(kwillowpeterson@us.edu)	or	telephone	(216-321-8260	x8303).	If	you	consent	to	participation,	no	action	is	required	on	your	part.	Your	son	has	been	given	a	different	form	that	explains	the	study	in	simpler	language	and	asks	if	he	is	interested	in	participating.	I	will	only	include	your	son	in	the	study	if	both	you	and	he	agree	to	it.		 Thank	you	for	your	consideration!			Sincerely,	Katherine	Willow-Peterson	
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